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INTRODUCTION 

 

In foreign language teaching, just as in many areas of education, it is clearly emerging 

the need for a multi-disciplinary approach performed by multicompetent educators. The 

more so when learners are migrants who need the host country language knowledge to 

activate their life dreams and to respond to necessities and planning, in a society they 

don’t belong to, yet. 

 

It goes without saying that languages are undoubtedly vitally connected to life, and 

convey the opportunities to live life in all its aspects. How, then, can language teaching 

be disconnected from life? Isn’t life ‘multi-disciplinary’? Hence, the importance of the 

host country language teacher/trainer, a professional going through a meaningful 

redefinition of its role that is becoming increasingly complex and complete.  

 

Within this role redefinition period, assessments (and self-assessments), evaluation  

practices and feedback are essential, as much as deep insights that shed light upon the 

core subjects arisen from a series of questions that a host country language 

teacher/trainer may pose: ‘How much am I open to other cultures? What does it mean to 

be open? Am I really able to be curious, to relate to, to tolerate and to gain from 

diversities? Am I able to build genuine bridges between different cultures? Am I able to 

co-create meanings with the adult learners in my classroom?  Am I able to recognize my 

own cultural stereotypes? Can I change my viewpoint and see realities from a learner’s 

perspective? Am I creative enough? Can I connect teaching to the real life of learners? 

Can I really listen to them? Can I experience empathy in my classroom?’ 

 

Surely, we, host country language teachers/trainers, need some help!    

 

The Lingua+ project has built resources to delve into these matters and to offer practical 

tools which can be seen as a springboard for your own experimentation and expansion of 

concepts and practices: 

 

The Repository of innovations in teaching host country language to migrants and refugees  

http://www.linguaplusproject.eu/repository.html#O1
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gives you an update on valid and relevant methods and practices to inspire daily 

teaching. 

 

 

The Study on existing practices for social inclusion of migrants and refugees and empathy 

enhancement in adult interactions  . This is to inspire new practices. The project partners 

created Lingua+ Learning Paths inspired by some of these experiences.  

 

Lingua+ Handbook for language teachers, trainers, volunteers  with    theoretical clues and 

analysis of adult language learning for migrants and refugees (challenges and needs). It 

explains the Lingua+ methodological approaches and provides for an in-depth 

introduction to the practices, lesson plan templates and assessment tools. 

 

Lingua+ Learning Paths Multimedia presentation  where you’ll find the practical activities 

that Lingua+ suggests.   

 

Lingua+ Mobile App, ready by the end of the project (March 2020), as a practical tool for 

you to use the Learning Paths and create your own ones.  

    

This Lingua+ Teacher Training Course Guide goes a little step forward. It uses all the 

previous resources and has been designed for all those host language teachers and 

trainers who want to spread the innovative Lingua+ concepts / practices and share them 

with other trainers. It’s a train-the-trainer Guide that will benefit other teachers, trainers, 

social workers and volunteers in the field of language training to migrants. You can even 

use it with a group of your colleagues for autonomous learning and complement it with 

the online Course based on the Guide.   

 

The Guide is in fact complemented by the related free access online Course, available on 

the project website. The Lingua+ project trainers use the Guide for their own F2F courses 

to accelerate a multiplying effect and to mainstream Lingua+, the ‘Innovative Language 

Learning within the framework of practices for socio-cultural inclusion and empathy 

enhancement in adult education’. 

 

In the following chapters, you may find sometimes mention to similar concepts, as if one 

concept overlaps another, but they are always seen from the different perspectives of 

http://www.linguaplusproject.eu/repository.html#O2
http://www.linguaplusproject.eu/repository.html#O2
http://www.linguaplusproject.eu/repository.html#O3
http://www.linguaplusproject.eu/repository.html#O4
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the authors and present different teaching tips. 

 

After studying this Guide and the previous resources, and after experiencing the Learning 

Paths in your classroom (or outdoors), we hope you will have clearer ideas on your role 

as host country language teacher/trainer; have a better understanding of the Lingua+ 

Learning Paths and their application; feel empowered in sharing your experiences of 

embedding language teaching into social-inclusion practices; be a bit more multiskilled as 

a teacher and have an increased multi-disciplinary, holistic approach to host country 

language teaching.  

 

Enjoy! 
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CHAPTER 1 

ADULT LEARNING PRINCIPLES IN LANGUAGE TEACHING  

 

“We learn when we want an outcome that we won’t have if we 

don’t change what we know’.” P. Munro, 2012 

 
 
A letter from Abdou Traore to his language teacher Sara 
 
Dear teacher Sara,   

 

I value your work and I am grateful for the time and passion you put into it. You 

are always kind and smiling (most of the times at least, I heard you shouting a 

couple of times…). I have been told by the social worker that helps me with my 

asylum request that that you hold a non-paid volunteer position, even if you are a 

trained language teacher and that makes your work even more precious in my view. 

Some people look at me in a strange and apparently hostile way while I walk in the 

street, I know there are political parties who do not want to welcome refugees in 

this country, but there are also plenty of people like you, a lot of young people, just 

as you are, and you make us feel more at home and less desperate.  

 

Therefore, I wanted to explain to you why I seemed so distracted in the classroom 

yesterday afternoon. I am so sorry I was not listening when you asked me that 

question on “past tense” and you had to come by and “wake me up” from my 

thoughts… but I had a long journey before getting here and my mind is full of 

thoughts… and I would like to tell you what follows… 

 

Adults learn in a very different way from children. It is more challenging to 

motivate adults to learn for several reasons: because many of them did not have a 

very positive experience in School while they were little (or could not attend 
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School at all, it is not my case, I was a lucky one, but there are many like that in 

our classroom). Plenty also developed the idea that life is a better teacher than 

School: they think it is not useful to spend time in a classroom or studying and they 

would rather “learn by doing”, than by listening to a lecture. Moreover adults want 

to have very clear from the beginning what they are going to do with the new 

knowledge and competences they are requested to acquire. Otherwise, why should 

they bother? While children are obliged to attend school, that is what everyone 

else tells them and what they are expected to do by their family and the whole 

society, adults’ first duty is to work and provide for themselves and their families. 

At least this is what I have been taught by my father. Sometimes I feel awkward 

to seat at my desk, with my exercise book and pencil. When I started my journey 

from Mali adrenaline was at its highest and my brain was running fast, just as fast 

as my heart: I wanted to run away from a country where I did not feel safe 

anymore and I could not make any long term project but I did not have a clue of 

what was going to be the cost and the sacrifice I was going to face. You could say, 

and I know that many of your friends think it like that, that I was too ignorant and 

naïve and my rural village to small to give me the minimum set of tools to face the 

world outside of it. I confess at that time I hoped to find on the other side of the 

Mediterranean Sea all the chances I would never find home: I imagined a job, a 

safe place where to bring and raise up my children, schools for them (and not for 

me!) and a nice and clean house for my wife to take care of. You know… I left 

Kadija, my wife and three children at home. The youngest is three years now. I was 

thinking of them, and not listening to you, when you reprimanded me yesterday. I 

thank your country so much for providing me with shelter and food but since I 

cannot go back, I dream of a paid job, a house whose rent I can pay and I do not 

have to share with people I am not familiar with. I dream of bringing them here, 

when my asylum request will be accepted.  

 

Of course I understand that learning your language is key for me and my personal 

and professional project. Please remember that I come from a place where when an 

infant I learnt 4 languages: I learnt my mother’s and my father’s dialects, I can 

speak the national language and the language of the formal colony. Languages are 

bridges, they are doors to open when you want to invite someone else in, or you 
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want to enter a person’s house. So I am not stepping back, I promise I will learn 

how to transform a present tense into past tense by heart, including irregular 

forms, but please help me to link the text book to real life, if you show me how 

speaking the host language properly and without too many mistakes will help me 

find, or to stay, in a better job and to have better conversations with my 

neighbours, so that I can explain to them who I am, tell them in their own language 

that we have also a fantastic culture and arts where I come from and they should 

not fear me only because of the colour of my skin.  

 

Teacher Sara, sometimes I get lost when you write on the blackboard that long list 

of words that change only at the end, and I never get to see why... Please bring 

back my daily life, here and back home, in the classroom, help me to solve problems 

and make it even fun if you can… and I will follow you wherever you will want to 

take me (most of the times at least) 

 

Yours faithfully,  

 

Abdou Traore 

 
 
As Traore said adults learn in a very 

different way compared to children. 

Adult learning as a field of study has 

been studied a lot in the twentieth 

century and is still now, especially 

when confronted with the challenges 

of Lifelong learning.  

 

In order to differentiate it from 

pedagogy author Malcolm Knowles 

coined in the 1980s a new 

terminology: andragogy, referring to 

the education of adults instead to 

that of children.  Andragogy studies 

how the adult learns, his motivations 

and aspirations and offers a scientific 

methodology for adult educators to 

teach and engage adult learners. 

There is a plenty of literature on the 

issue, but according to the author, 

who is still very contemporary after 

almost 40 years, the teacher should 

take into considerations six principles 

when planning his/her work: 

 

1. They need to know why 

something is taught to them, and to 

which aim 

2. Self-concept:  as a person grows, 

he/she matures his/her self-concept 
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moving from being a dependent 

personality (from parents, teachers 

or other adults) toward one of being 

a self-directed human being, who is 

able to choose and select what really 

matters for him/her and behave 

accordingly. 

3. Role of Experience: as we go on 

in life, transiting into adulthood, we 

develop experiences that should be 

seen as precious resources for 

learning and a building block to add 

more experiences to come. This is 

particularly true with migrants since 

their life experiences often greatly 

differ from those of the teachers. 

4. Readiness to Learn: as a person 

develops his/her own personal 

project, personal and professional, 

he/she chooses to learn what can be 

considered useful and strategic to 

improve his/her own potential and 

capabilities. In the case of migrants, 

most of what they learn should be 

related to work, since that is often 

their priority 

5. Orientation to Learning: the 

adult’s perspective on time evolves 

from one of postponed application of 

knowledge (when will a child apply 

Pythagoras’s theorem? If at all) to 

immediacy of application, in order to 

solve a real life problem.  

6. Motivation to Learn: as adults 

our motivation to learn comes from 

within, we choose to learn and are 

not obliged by anyone. On the other 

side, motivation should be kept by an 

appropriate teaching methodology 

applied by a trained teacher. 

 

Therefore 

1. Adults need to be involved in the 

planning and evaluation of their 

learning process. They are not 

passive recipient, but co-learners 

with peers and teachers.  

2. Experience, in its positive and 

constructive side but also when it 

comes to mistakes and reflection on 

failures, should be at the basis for 

the learning scaffolding.  

3. Adults are better motivated in 

learning what present immediate 

relevance and impact to their job or 

personal life and that are connected 

to real life problems.  

4. Adult learning should be problem-

centered rather than content-oriented 

(or competence rather than 

knowledge based). 

 

In other words adults are life and 

work-centered in their orientation to 

learning a language, too. They are 

more interested, and less distracted 

from, in learning what will help them 

to perform better, both at the 

workplace, at home and at large in 

society.  Getting to know in depth the 

daily routine of students, for instance 

how they live in a shelter for refugees 

or in a co-housing, shared by 

different families of their same ethnic 



10 

 

origins, help the teacher/adult 

educator to adapt language contents 

and real life contexts. Teachers can 

use that information to provide vivid 

examples on how to communicate 

with neighbors, social workers, 

landlord, etc. Moreover adults learn 

better when they are confronted with 

problems/challenges (so called 

challenge based learning) that matter 

to them and they need to 

face/solve/transform, rather than 

being passive recipients of theories, 

methods or contents (or grammar, 

syntax, vocabulary). 

  

Capitalize on their previous 

experience is, as we saw before 

another aspect of a successful adult 

learning process, but we should also 

pay attention to promote adult 

learners’ positive self-esteem, 

valuing each learner on the basis of 

his/her unique strengths, needs and 

aspirations and communicating trust, 

confidence and the invitation to 

assume full responsibility of the 

learning process. 

Tips for language teachers  

 

We suggest the language adult 

educator to plan his/her module for 

second language learning asking 

himself/herself the questions posed 

below. Some of the answers can be 

extrapolated by other open 

educational material produced by 

Lingua Plus project, in particular: 

1) Repository of second language 

teaching methods contained in 

Intellectual Output 1 

2) Analysis of practices of social 

inclusions of migrants and asylum 

seekers carried out in Europe, which 

can provide useful tips to be adapted 

in language learning. 

 

CHALLENGING QUESTIONS: 

Why should migrant and asylum 

seekers learn the country host 

language as a second language (or 

third/fourth, etc.)? Why is it so 

relevant for them and the hosting 

community as well? 

 

How can I help my student engage in 

learning? How do I motivate them, 

considering that many of them did 

not have a sound school experience 

and see in paid employment, rather 

than education, their first priority?  

 

http://theelearningcoach.com/learning/characteristics-of-adult-learners/
http://theelearningcoach.com/learning/characteristics-of-adult-learners/
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Should I use other communication 

channels, like media, video, open air, 

and conversations with other people 

outside the classroom? 

 

What kind of case studies and real-

life, practical examples could I use in 

order to stimulate their participation? 

Can I involve social workers or other 

professionals in telling enticing 

stories that can get their attention 

since they are related to actual 

problems? 

 
Is there a way that I can co-construct 

lectures with them? Offering them to 

identifying a thematic, a problem, a 

story that would make them feel 

protagonist? 

Can I make language learning fun? 

How do I borrow participatory and 

engaging techniques from other 

experiences, such as arts, nature, 

etc.? (Please, see the Lingua+ 15 

learning paths for inspirations) 

 

How do I show trust to my students 

and support them in developing their 

skills as self-directed learners? Are 

any of them ready for distance and 

on learning, as a complementary 

space for acquiring knowledge and 

skills? 

 
Story telling/examples of problem-based adult learning 
 

“Among the experiences of visiting people and services during the language course, 
I liked the most the visit to the local office of the trade union because before that I 
did not know where to ask for help in case I had any problem at the workplace, if 
they made me work more hours without a proper remuneration or what kind of 
legal contract I was entitled to. Now I know trade unions exist, how they are called 
(there are none in my country) and how I could ask for help in the local language.” 
(Young worker from Cameroun) 
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“Sometimes I feel unease and worried because I would like to help more my 
children with their homework; I see they are having some troubles with it…. 
Sometimes I am afraid they can have problems in the classroom with their mates 
because they are foreigners and we hear so many bad things about foreigners in 
the news ... this is why I decided to go back to adult school and learn better how to 
communicate with the teachers, I learnt a lot of new words and improved 
grammar. I felt I had a problem and learning the language is helping me to solve 
it.” (Tunisian housewife, mother of two children attending primary school). 
 

CHAPTER 2 

 MOTIVATING MIGRANTS INTO LANGUAGE LEARNING  

 

While migrants are conscious of the 

significance of learning the language 

of their host country, this endeavor 

can be challenging for many, as adult 

learners may feel disconnected from 

the learning environment or insecure 

about their abilities and skills. The 

primary task for you as teachers is to 

create a welcoming and safe learning 

environment in which students can 

apply themselves to learn. Other 

endeavors to motivate students 

include using relevant material and 

focusing on literacy skills to improve 

the capabilities of adult learners. In 

this chapter, we introduce strategies 

which can be used in the 

classroomto enhance the learning 

experience of adult language 

learners. 

 

Second language learners have 

different ways in approaching their 

learning. Nevertheless, factors that 

affect motivation in studying 

languages have to be given 

emphasis. Motivation is believed by 

many the reason that some learners 

are more successful than others. 

Consequently, your role as teacher is 

essential not only as instructor but as 

a motivator to foster language 

learning.  
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To closely examine, learners’ anxiety 

is a common issue for adults learning 

secondary language. In fact, foreign 

language anxiety exists, and several 

experts conclude that anxiety can 

hinder acquisition, retention, 

production and achievement of 

foreign language. Engaging in 

conversations in another language 

can be stressful due to risk of 

misunderstandings, difficulty of 

expression, or to become a subject 

of humiliation.  

Simultaneously, creating a less-

threatening language learning 

environment can enhance your 

learners’ progress. It is important for 

you to identify anxiety that are 

projected by classroom participants, 

in order to lessen the pressure that 

triggers it. According to Wörde 

(2003), anxiety can be manifested 

by: 

Physical symptoms – headaches, 

cold fingers, shaking, sweating, 

pounding heart, tears, foot tapping, 

stomach distress, turning red and 

tiredness 

Internal and functional – projecting 

nervousness days before the class, 

feeling petrified, losing patience and 

getting angry 

Avoidance – stops attending 

classes, diverting attention from the 

lesson by keeping busy, drawing or 

writing irrelevant matters, or sleeping 

in class 

Some factors that may help you in 

reducing anxiety and can foster 

foreign language learning:  

 

1. Sense of community or 

connectedness in the classroom 

2. Inclusive pedagogical practices  

3. and classroom environment 

4. Supportive and understanding 

environment 

5. Engaging and relevant topic 

6. Fun and less-threatening 

classroom activities 

In conclusion, you as a 

second/foreign language teacher 

possess significant roles not only in 

implementing instructions and 

choosing appropriate lesson 

materials, but most importantly, the 

ability to understand factors that 
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individual learners are experiencing 

and struggling. Your flexibility and 

responsiveness can enhance 

learners’ self-confidence, thus 

reducing their anxiety. Individual 

differences should not be overlooked 

since it gives an impact to one’s 

learning progress. Learning another 

language as an adult is already 

challenging, and physical or inner 

factors can add pressure to it. These 

factors can either encourage or 

discourage acquisition and learning 

of a second language.

 

A welcoming and respectful learning 

environment 

 

The main task of the teacher is to 

develop supportive strategies to 

accommodate the various needs and 

challenges of adult language 

learners. In that respect, knowing 

your students is essential; it will help 

you to adjust your material according 

to their needs. The first session(s) 

should be designed for all individuals 

in the classroom to become 

acquainted with each other, through 

activities promoting welfare, respect 

and intercultural understanding. 

Using a gentle approach, adult 

language learners and the teacher 

collaborate to create an inclusive and 

caring learning environment, allowing 

students to feel confident when 

entering the classroom and to learn 

effectively.  

 

 
 

You need to be mindful of the 

diversity within your group; most 

probably your students have 

extremely diverse backgrounds, 

beliefs and socio-cultural profiles. At 

all times, it is your professional 

responsibility to express curiosity, 

respect and appreciation towards 

other countries and cultures, and to 

encourage these attitudes within your 

group of students. It is important to 

acknowledge that cultural 

understanding entails the recognition 

of diversity; language, religion, 

cuisine, social habits, behaviors; 

interaction are culture-specific and 

the teacher is expected to be open to 
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various forms of social and cultural 

diversity.  

 

Example of a suitable activity to get 

acquainted with your students and to 

promote intercultural understanding 

in the classroom: Host-language 

vocabulary by using the mother 

language (LP4) 

In this Learning Path, migrant 

students are asked to find similarities 

between their language and the host 

language. During the first class the 

teachers notes the names, 

nationalities and mother languages 

of his/her students. It is a good idea 

to use a world map to help students 

visualize the countries from which 

the others are from. Then, both 

students and teachers do their own 

individual research to find words 

which are similar in the students’ 

native language and the host 

country’s language. Students who 

are technologically savvy are asked 

to use ICT to find connections and 

similarities between their language 

and the host language. Students 

present their findings first, while later 

on the teacher adds simple historical 

and linguistic information. For 

students who are not technologically 

savvy, the teacher assists the 

research and alongside the student, 

they present their findings to the 

class. 

 

Using pertinent teaching material  

Effective knowledge of a language 

does not only mean being familiar 

with its vocabulary and grammar, but 

having the ability to use it for 

everyday communication. Therefore, 

teachers need knowledge and 

understanding of the daily issues that 

adult language learners are 

confronted with, which can include 

social issues, health care, banking, 

legal rights, etc. Helping your 

students to navigate in their new 

surroundings is an essential part of 

language learning.  

 

Your teaching material needs to be 

directly relevant to your students’ 

daily concerns. If it is not, students 

will have difficulty to engage with the 

material and by extension with 

learning. Therefore it is essential that 

you know your students, understand 

their needs and provide them with 

tasks that directly relate to their 

everyday. You can follow ‘Language 

learning as a goal-directed activity’ to 

make sure that the content used 

during the class is relevant for your 

students. 
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Language learning as a goal-directed 

activity (LP1) 

 

Goal-directed learning combines 

both CLIL (Content and Language 

Integrated Learning) and TBL (Task 

Based Learning) methods. With 

CLIL, learning the content and 

learning the language are equally 

important, while Task Based 

Learning is an approach to language 

learning which promotes learning 

through relevant tasks. It is an 

approach which can motivate the 

learner by placing him or her in a real 

life situation. To plan for an effective 

CLIL lesson with successful learning 

outcomes, the teacher needs to 

include a specific concept, topic, skill 

or theory to be covered – not a 

specific linguistic aspect of the 

language. The first important step is 

to ensure that the learner sees a 

direct link between the content or 

theme of the lesson and its relevance 

to his or her life. 

The importance of literacy skills 

Literacy opens up myriad of 

possibilities for migrants and 

contribute to their self-esteem and 

empowerment. Generally understood 

as the set of skills which comprises 

reading, writing and using numbers, 

it is also considered as a set of 

“capabilities [and] a tool for critical 

reflection and action for social 

change”1. Therefore literacy is not 

only the ability to understand and 

communicate, but a competence 

which increases social and cultural 

skills; in that sense it is an important 

know-how for migrants and a 

gateway into the host culture and 

community. 

Improving and using the literacy skills 

of your students is an essential part 

of their learning, and it builds for 

successful outcomes within but also 

outside the classroom. Once they 

recognize that literacy skills will have 

positive effects on their lives, 

students will have more motivation to 

learn and to engage both with the 

material and with others within the 

classroom.  Your lessons have to be 

inspiring and motivational and always 

include a practical side to it; it does 

not focus solely on language but on 

the social skills that literacy 

necessarily comes with.  
                                                      
1
 UNESCO, 2013. Second Global Report on 

Adult Learning and Education (GRALE 2) 
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It is important that learners with 

limited literacy get the opportunity to 

improve their literate and socio-

cultural skills. ICT activities, digital 

storytelling, performance and theatre 

tasks are relevant exercises which 

can be included in the classroom. 

Using extracurricular activities, 

organizing trips to the local museum 

or cultural center, or activities based 

on collaboration and participation 

provide the learners with real-life 

experiences and skills which will 

greatly help them in their everyday 

lives. The following activities provide 

examples of simple activities which 

easily engage the learners, and are 

particularly suitable for students with 

limited literacy.  

Know your food (LP5) 

This Learning Path will introduce 

students to the food that is normally 

found in shops, the way shopping for 

food is done in the host country and 

how to follow simple rules to visit a 

grocery shop, buy products and 

prepare a meal that is traditional in 

the host country. In the process, the 

students will learn many new words 

and phrases that have to do with 

street directions, talking with food 

vendors, various food groups and 

specific ingredients and, finally, how 

to follow some basic cooking 

instructions. This Learning Path 

teaches students some basic survival 

skills that are of paramount 

importance in the host country and 

includes them in the community by 

going on a field trip to a local grocery 

shop with their teacher. 

Open learning environment: I learn 

inside and outside the school (LP10) 

The learning environment is 

expanded outside the language 

school to the whole local territory and 

to the immense repository on the 

web 2.0: such a flexible environment 

becomes at the same time a learning 

setting and the arena where 

individual learning is immediately put 

in practice and tested. The focus is 

on work-related learning and 

concentrates on helping students to 

know their local community and to 

understand its productive areas and 

services (and related vocabulary and 

soft skills) of the city where they 

dwell. Learning by doing and open 

learning are used. The educator acts 

as an intercultural mediator between 

the students and civil society actors, 
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to help students acquiring knowledge 

and skills on the use of the language 

and on local services and the labour 

market. 

 

Teacher strategies to motivate 

language adult learners  

The motivation of your students upon 

entering the classroom for the first 

time will vary between individuals. It 

is important that you create an 

atmosphere of ease and trust from 

the very start, and that you engage 

your learners with a positive and 

gentle attitude. Feeling good is an 

important start to motivation. 

The benefits of learning the language 

of the host country for migrants need 

to be obvious in your teaching, and 

this is why you have to choose 

carefully your material to fit your 

group of learners; you have to know 

what the learners want to get out of 

your teaching. The material needs to 

be relevant to the learners’ needs 

and they should be able to use it for 

everyday communication.  

 

You must observe and understand 

your students as best as you can and 

re-adjust your material as you get to 

know them or if you feel that their 

motivation is decreasing. Motivating 

adult learners is a constant effort and 

will demand a high level of attention 

on your part. You can try to divide 

the learners in small groups 

depending on their language ability 

or their interests, since it is likely that 

the better they can relate to others, 

the better they will be comfortable 

and willing to put their teaching into 

practice. 

Enact real life situations with your 

students in the classroom, and go 

out to let them interact in actual 

gatherings such as community 

events, museums, performances, 

etc. Think carefully about appropriate 

situations or events to attend 

according to the personalities and 

background of your learners, since 
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you do not want to overwhelm them. 

Possible situations can start with 

simple exercises like going shopping 

or taking the bus, and move towards 

ordering a drink at a cafe, going to 

the pharmacy, enjoying an exhibition 

at a museum, or attending a talk at a 

local association. One of your main 

aim as a teacher is to create interest 

for learners; the content and 

activities of your teaching need to be 

practically-oriented so learners can 

use it in everyday life. 

Use collaborative and participative 

approaches as often as you can; 

feeling that their contribution is valid 

and needed is a very effective tool 

for motivating your students. Take 

any opportunity to let your students 

discuss, debate, intervene, and 

explain. The level of participation in 

the classroom can be an indicator for 

motivation; if it is low, try to 

understand why and adjust your 

methods to encourage your students 

to take part. The important aspect of 

your teaching is that students are 

engaged in communication; following 

the advice developed in this chapter, 

you have laid the foundations for 

effective language learning.  

 

 

 

CHAPTER 3 

ROMOTING CULTURAL AWARENESS IN THE CLASSROOM   

“A fish only discovers its need for water when it is no longer in it. 

Our own culture is like water for the fish. It sustains us. 

We live and breathe through it.” 

 Stephanie Quappe and Giovanna Cantatore 

 
CULTURE 
 
The reason we focus on “culture” at 

the beginning of this chapter is 

because of the very fact that many 

people within professional and 

personal life underestimate the 

impact cultural differences can have. 

Although it may be easy to learn 

facts and do’s and don’ts about 

different cultures, this is not 

necessarily being culturally aware. 

If you think of culture as an iceberg, 
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what we see of a culture is tiny in 

comparison to what we cannot see. It 

is the unseen elements of culture 

such as values and beliefs that are 

usually hardest for people to 

understand and deal with. When we 

interact in cross cultural situations, a 

lack of awareness can lead to bad or 

poor decisions. 

 

 

Cultural awareness becomes central 

wen we have to interact with people 

from other cultures. People see, 

interpret and evaluate things in a 

different ways. What is considered 

an appropriate behavior in one 

culture is frequently inappropriate in 

another one. Misunderstandings 

arise when we use my meanings to 

make sense of our reality. It is a filter 

through which people process their 

experiences and events of their lives, 

which influences people’s values, 

actions, and expectations of 

themselves and impacts people’s 

perceptions and expectations of 

others. 

Cultural awareness helps us reduce 

the chances of making bad decisions 

and increases the chance of us 

making more insightful, considered 

decisions.
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CULTURAL AWARENESS 
 
Cultural awareness is the ability and 

willingness to objectively examine 

the values, beliefs, traditions and 

perceptions within our own and other 

cultures. Why do we do things that 

way? How do we see the world? 

Why do we react in that particular 

way? At the most basic level, it is the 

ability to walk in someone else’s 

shoes in terms of his or her cultural 

origins.  

 

Become aware of our cultural 

dynamics is a difficult task, because 

culture is not conscious to us. Since 

we are born we have learned to see 

and do things as an unconscious 

level. Our experiences, our values 

and our cultural background lead us 

to see and do things in a certain way. 

Sometimes we have to step outside 

of our cultural boundaries in order to 

realize the impact that our culture 

has on our behavior. It is very helpful 

to gather feedback from foreign 

colleagues on our behavior to get 

more clarity on our cultural traits. 

Similarities and Stereotypes 
 

Projected similarities could lead to 

misinterpretation as well. When we 

assume that people are similar to us, 

we might incur the risk that they are 

not. If we project similarities where 

there are not, we might act 

inappropriately. Stereotypes then 

arise when what is examined and 

perceived in a different culture is 

made into a generality that is then 

used to define anyone who belongs 

to the same culture. Cultural 

awareness counters stereotypes by 

understanding what while the 

elements of a culture binds 

individuals together, they are still 

individuals with unique 

circumstances and personalities. 

DEGREES OF CULTURAL AWARENESS 

Cultural Awareness Stages 
 

There are four stages of cultural 

awareness: 

1. MY WAS IY THE ONLY WAY – At 

the first level, people are aware of 

their way of doing things, and their 

way is the only way. At this stage, 

they ignore the impact of cultural 

differences. (Parochial stage) 

2. I KNOW THEIR WAY, BUT MY 

WAS IS BETTER – At the second 

level, people are aware of other ways 
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of doing things, but still consider their 

way as the best one. In this stage, 

cultural differences are perceived as 

source of problems and people tend 

to ignore them or reduce their 

significance. (Ethnocentric stage) 

3. MY WAY AND THEIR WAY – At 

this level people are aware of their 

own way of doing things and others’ 

ways of doing things, and they chose 

the best way according to the 

situation. At this stage people realize 

that cultural differences can lead 

both to problems and benefits and 

are willing to use cultural diversity to 

create new solutions and 

alternatives. (Synergistic stage) 

4. OUR WAY – This fourth and final 

stage brings people from different 

cultural background together for the 

creation of culture of shared 

meanings. People dialogue 

repeatedly with others, create new 

meanings, new rules to meet the 

needs of a particular situation. 

(Participatory Third culture stage) 

Increasing cultural awareness means 

to see both the positive and negative 

aspects of cultural differences. 

Cultural diversity could be a source 

of problems, in particular when the 

organization needs people to think or 

act in a similar way. Diversity 

increases the level of complexity and 

confusion and makes agreement 

difficult to reach. On the other hand, 

cultural diversity becomes an 

advantage when the organization 

expands its solutions and its sense of 

identity, and begins to take different 

approaches to problem solving. 

Diversity in this case creates 

valuable new skills and behaviors. 
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HOW DO I MANAGE CULTURAL 

DIVERSITY? 

We are generally aware that the first 

step in managing diversity is 

recognize it and learning not to fear 

it. Since everyone is the product of 

their own culture, we need to 

increase both self-awareness and 

cross-cultural awareness. There is 

no book of instructions to deal with 

cultural diversity, no recipe to follow. 

But certain attitudes help to bridge 

cultures. 

The key to cultural awareness is to 

promote cultural diversity by being 

non-judgemental and empathetic 

toward people from other cultures. 

The ability to objectively evaluate 

situations without stereotyping and 

assumptions helps to promote 

cultural diversity and heighten 

cultural awareness. 

CULTURAL AWARENESS IN THE 

CLASSROOM 

In order for the students to adapt to 

their new environment and feel safe 

and comfortable, teacher needs to 

create an atmosphere of inclusivity. 

Include allowances for cultural 

necessities in classroom rules, 
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choose texts that are relevant to and 

explore cultural differences, and 

communicate with students about 

need and expectations. 

That last one is particularly 

important. Students from different 

backgrounds may be just as unaware 

of certain differences as the teacher 

was before the research.  

The development of critical cultural 

awareness is essential to avoid 

getting stuck in negative stereotypes, 

over-generalisations, and limiting 

beliefs. Michael Byram (1997, 2012) 

has demonstrated the importance of 

critical cultural awareness. His 

perspective on intercultural 

competencies in language teaching 

is based on five dimensions. But 

what does this mean, and how can 

these dimensions be implemented in 

the classroom? 

 

Attitudes - and values are learned 

from a very early age. Every person 

is influenced by the people in their 

immediate surroundings, but this can 

also include media and other 

influences. Attitudes are the 

unwritten rules, by which we live our 

lives and make our choices. It cannot 

be taken for granted that the learner 

is aware of these attitudes and 

beliefs, and it is imperative that the 

educator has the ability to reflect 

curiosity about, and is open to, other 

cultures and beliefs. It is also 

important that the educator is willing 

to relativize his or her own values, 

beliefs, behaviours, and understand 

where differences come from and 

also have the ability to see how 

these might look from the 

perspective of an outsider. 

 

How can this be implemented in the 

classroom? 

When discussing topics, make sure 

to include all perspectives and 

suggestions. You can use 

brainstorms to engage learners in 

bringing their own views to the 

discussions. Include opportunities to 

meet people from a workplace, or 

from the local community, to have 

discussions and get to know their 

attitudes and beliefs and create 

opportunities to learn about each 

other. The teacher or trainer can 

introduce topics based on values and 

attitudes and help learners create 

questions to ask the guest. Make 

sure the learners have been 
prepared for the guest and 
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emphasize the importance of 

keeping an open mind and 

respecting the views of others. The 

educator can ask learners to reflect 

on their beliefs about their host 

culture in conjunction with visits or 

encounters with locals regarding 

products, practices, and 

perspectives.  

Skills of interpreting and relating - this 

describes an individual’s ability to 

interpret, explain, and relate events 

and documents from another culture 

to one’s own culture. 

 

How can this be implemented in the 

classroom? 

Once learners have spent time 

examining their attitudes and beliefs, 

they can start to engage in tasks that 

encourage thoughtful and rational 

evaluation of perspectives, products, 

and practices related to the host 

culture. This can be achieved by 

working with tasks that involve taking 

the time to read, analyze or interpret 

texts or scenarios presented in oral 

or visual form. (e.g. videos, role 

plays, narratives, podcasts). It is 

possible to for example discuss 

examples where conflicts arise due 

to misunderstandings. Set a scenario 

for your learners and ask them to 

analyze the situation. What has 

happened, why, and what do your 

learners suggest could be done 

differently to circumvent the conflict? 

The class could be presented with a 

task of changing the ending of a 

story, where the conflict is solved.  
 

Skills of discovery and interaction - the 

ability to acquire new knowledge of a 

culture/cultural practices and to 

operate knowledge, attitudes, skills in 

real-time communication and 

interaction. 

 

 

How can this be implemented in the 

classroom? 

Educators should create activities 

that encourage learners to consider 

new values and beliefs based on 

their own discoveries during 

situations of cooperative 

investigation. This means working 

together to control the direction of 

own learning while the role of the 

educator is that of a guide throughout 

the process of discovery. It is not the 

educator’s role to push a personal 
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viewpoint on the learners. The 

educator should instead create an 

open environment of inquiry so that 

learners discover the origins of 

judgments or stereotypes 

independently.  

Knowledge - this is not only related to 

knowledge on one specific culture, 

rather: 

 Understanding how social groups 

and identities function 

 Knowledge about social processes 

and the results of these 

 Understanding other people and 

oneself 

 Understanding individual and 

societal interaction  

 Knowing and remembering facts 

about other countries 

 Awareness and knowledge about 

auto stereotypes (on own culture) 

 Awareness and knowledge about 

hetero-stereotypes (culture of 

others) 

 

How can this be implemented in the 

classroom? 

Brainstorm the social groups that 

exist in the host society, as well as 

the learners’ countries of origins. 

Look for similarities between these 

societies. In this situation the 

learners can consider the information 

from the other class members and 

learn about their backgrounds. Use 

the Cultural Iceberg to illustrate 

social norms and discuss how this 

can be useful when interacting with 

others. Start by using a blank version 

of the Ice berg or draw an ice berg 

on the board. Place words in the 

iceberg, where the learners help find 

nouns and/or verbs to write in the 

three levels. Have the learners work 

on and do presentations about their 
home countries and invite guests 
from the local community for 

question and answer sessions about 

living in the host society.  

 
Critical cultural awareness - the ability 

to evaluate critically based on explicit 

criteria, perspectives, practices, 

products in one’s own culture and the 

culture of others. Dealing with people 

from another culture always involves 

the task of evaluating the culture. 

This evaluation often leads to some 
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sort of generalisation or stereotyping. 

When aiming for a critical evaluation 

of another culture, the learner must 

have acquired the other four levels of 

competences (Attitudes, Skills of 

Interpreting and Relating, Skills of 

Discovery and Interaction, and 

Knowledge), including a critical 

perspective on one’s own culture. 
 

How can this be implemented in the 

classroom? 

Learners must be presented with 

opportunities to practice the skill of 

 

 

critical evaluation. For this to be done 

effectively, the educator needs to find 

appropriate ways of scaffolding 

learning (providing support). In this 

way learners will learn how to 

evaluate the practices, products, and 
perspectives of the host culture. 

Learners need to be given time to 

identify and reflect upon 
preconceived ideas, judgments, and 
stereotypes toward individuals from 

the host culture. It is inevitable that a 

certain amount of predetermined 

ideas will be introduced to 

intercultural conversations. 

Therefore, it is the role of the 

educator to guide learners in 

considering the origins of these 

preconceived notions, provide 

assistance in questioning the validity 

of these, and determining whether 

these judgments are rational or 

unsound. 
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CHAPTER 4 

PROMOTING CIVIC COMPETENCES TO MIGRANTS  

 

 

4.1 The importance of civic 
competences 
 

According to the definition of civic 

competences crystallized in the 

Recommendation of the European 

Parliament and of the Council of 18 

December 2006 on Key 

Competences for Lifelong Learning 

(2006/962/EC), civil competences 

equip individuals to fully participate in 

civic life, based on knowledge of 

social and political concepts and 

structures and a commitment to 

active and democratic participation. It 

is evident that civic competences are 

a powerful amalgam of different 

categories which are necessary for 

an individual to become an active 

citizen. In other words, they are a 

combination of the knowledge, skills, 

attitudes and values which enable 

people to act successfully in civil 

society and everyday life based on 

democratic values. Civic 

competences are important if the 

European project is to be successful: 

a genuine democratic society cannot 

be built if citizens are not aware of 

the host country as well as Europe’s 

values, prerogatives, political history 

and structure. The more people 

understand their rights as citizens, 

the more likely they are to engage in 

democratic and political life. 

 

Civic competences are considered 

key competences by the European 

Commission as they are based on 

concepts such as democracy, justice, 

equality, citizenship and civil rights 

which are core concepts expressed 

in the Charter of Fundamental Rights 

of the European Union. In contrast to 

other (transversal) competences, 

they refer to democratic values which 

are not self-explanatory.  

 
 

 

As it is noted by the Council of 

Europe, “competences for 

democratic culture enable citizens to 

participate effectively in a culture of 

democracy." They are also 
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considered tools for empowering 

individuals and giving them the 

motivation, autonomy and 

responsibility to control their own 

lives beyond the social 

circumstances in which they find 

themselves. Particularly, civic 

competences convey to individuals 

the ability to be able to participate in 

society and voice their concerns, 

ensure their rights and the rights of 

others.  

 
 

All in all, skills for civic competences 

relate to the ability to engage 

effectively with others in the public 

domain, and to display solidarity and 

interest in solving problems affecting 

the local and wider community. This 

involves critical and creative 

reflection and constructive 

participation in community or 

neighbourhood activities as well as 

decision-making at all levels, from 

local to national and European level. 

Full respect for human rights 

including equality as a basis for 

democracy, appreciation and 

understanding of differences 

between value systems of different 

religious or ethnic groups lay the 

foundations for a positive attitude. It 

also includes demonstrating a sense 

of responsibility, as well as showing 

understanding of and respect for the 

shared values that are necessary to 

ensure community cohesion, such as 

respect for democratic principles. 

Constructive participation also 

involves civic activities, support for 

social diversity and cohesion and 

sustainable development, and a 

readiness to respect the values and 

privacy of others. 

 

You may visit the links below to 

access a) the original EU 

Recommendation document and b) 

an online toolbox that is committed to 

develop better learning spaces for 

civic competences and 

empowerment. 

 

https://eur-lex.europa.eu/legal-

content/EN/TXT/?uri=celex%3A32006H096

2  

 

http://competendo.net/en/Main_Page  

 

 

4.2 Civic competences and migrants’ 
inclusion 
 

So far you got the bigger picture 

regarding civic competences and as 

you are already aware these reflect 

https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A32006H0962
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A32006H0962
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A32006H0962
http://competendo.net/en/Main_Page
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on a society’s civic culture, namely 

the internal map of a society which 

includes attitudes, traditions, 

institutional cultures, passions, and 

structural decisions. In this section 

you will deepen your understanding 

of civic competences to encompass 

the element of migrants’ inclusion. 

 
 

High levels of migration from third 

countries are currently challenging 

the EU. Civic education plays a 

crucial role firstly in fostering the 

social and cultural integration of 

people from a migrant background, 

and secondly in promoting tolerance 

between cultures. In order to enable 

migrants to take an active part in 

society, it is important to provide 

education on the customs, the values 

and the political processes of their 

host communities. Moreover, civic 

competences are highly important for 

migrants so much so that by 

acquiring civic competences they will 

acquire a set of knowledge, skills, 

attitudes and values that will enable 

them to actively participate in the 

society they currently live in and 

follow its democratic principles. 

Usually one of the voices that is 

missing from the debate on 

immigration and inclusion is the voice 

of those that are most affected by it; 

however, civic competences give the 

opportunity to migrants to participate 

in social and civic life and to discuss 

their own concerns. Moreover, in the 

current European context it is 

important that you broaden the 

understanding of civic competence 

beyond the knowledge of political 

concepts and structures. We should 

base this type of understanding of 

civic competence on the principles of 

active solidarity and mutual 

understanding of the cultural 

diversities that constitute Europe’s 

originality and richness in order to 

enhance respect for human rights, 

democracy and the rule of law. 

 

Some of the biggest challenges 

related to civic education are the rise 

of extremism and radicalization. 

Following the Paris declaration, it is 

important to put effort into 

understanding the origins of such 

behaviors and provide an appropriate 
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response through education. The 

development of civic competences 

plays a preeminent role in the 

development of a resilient community 

that upholds the values of non-

violence, liberty, democracy, rule of 

law, respect for human rights and 

tolerance. Furthermore, civic 

education promotes active 

citizenship and solidarity and thus 

fosters the socio-cultural integration 

and inclusive education of migrants. 

Finally, education should be a 

stepping stone for migrant 

integration, empowering migrants’ 

participation in civic and cultural life. 

With increasing migration flows, it will 

be one of the major challenges for 

education systems in the years to 

come. 

 

 

4.3 The importance of introducing civic 
competences to language learning for 
migrants  
 

For you as language teachers, it is 

important to understand that civic 

competences should not be 

considered something distinct and/or 

different from the tasks you have in a 

language classroom, but rather civic 

competences should be constantly 

interplaying with language learning 

and language acquisition for 

migrants. The classroom is a perfect 

microcosm of society and you should 

give your students the opportunity to 

prepare for their role as citizens of 

the country they live in. The fact that 

a language teacher should introduce 

civic competences to migrants in 

his/her lesson indicates that 

education, learning processes and 

practices, activities and information 

should aim to empower migrant 

learners and build capacity for them 

to contribute as active (European) 

citizens to the building of a society 

based on the protection of human 

rights and fundamental freedoms; 

this could be achieved by equipping 

learners with knowledge, skills and 

understanding of what civic 

competences constitute, as well as 

by developing certain attitudes and 

behaviors that will allow migrants to 

be active participants in the social-

cultural and political life of their 

communities.  

 

 
 

As a language teacher you need to 

introduce civic competences in your 

lesson plans because it is an 

opportunity to give to a marginalized 
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group a voice in the learning 

process, which in turn could promote 

participatory, democratic and 

constructive ways of learning and 

engaging to the wider society. The 

role of language in societies is to 

serve as a vehicle for the transfer of 

knowledge. In pursuit of this goal, 

civic competences could become an 

important means for migrant learners 

to acquire literacy skills on issues 

relating to governance, rule of law, 

good citizenship and democracy. It is 

evident that students should be 

encouraged to talk and engage in 

activities tailored around these skills 

and competences to enable students 

to master not only civic competences 

but also to develop their skills in 

speaking, reading, and writing.  

 

Besides useful vocabulary and 

interesting arguments, civic 

competences in language learning 

contexts could cultivate a culture of 

social responsibility and participation 

for the betterment of the community. 

However, this topic is far too all-

encompassing to be confined to one 

lesson per week; rather, it should 

become a recurring theme, 

embedded within all activities, both 

inside and outside the classroom. 

This means creating a holistic 

approach for migrant learners to 

understand and claim their rights, as 

well as a climate of sharing and 

solidarity in and out of the classroom.  

 

 
 

All in all, language learning for 

migrants is a pivot for civic 

orientation in general. Therefore, 

explicitly introducing civic 

competences in the process of 

learning the host country’s language 

can be seen as an investment in the 

future, one willingly made by both the 

immigrant and the receiving society. 

For immigrants, this particular 

language acquisition gives them a 

start and a sense of belonging. For 

society, the return is greater because 

immigrants will become better-

equipped citizens, capable of 

contributing to society. 
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4.4 Effective ways to combine 
language learning for migrants with 
the development of civic competences  
 

This section will give you practical 

tips and hands-on activities that you 

could use in your classrooms to 

promote civic competences along 

with language acquisition. As you 

already know, it is not only what you 

learn, but also how you learn it that is 

important in developing certain skills; 

for this reason, here we will highlight 

some effective ways to combine 

language learning and civic 

competence development.  

 

The Lingua+ project is centred 

around a very important principle that 

argues that language learning does 

not only mean acquiring a new 

vocabulary and syntax, but also 

adapting to a new cultural 

environment and acquiring the 

means to express one’s own identity 

and life stories, as well as actively 

participating in the political life of the 

host country through different ways 

such as volunteering and 

participation in civil society activities. 

For this reason, finding adequate and 

innovative methods to teach 

languages to immigrant adults is at 

the heart of the project Lingua+. One 

of these innovative methods is what 

the project calls Learning Paths 

(LPs), that is practices which give 

migrants the chance to learn the host 

country language through state-of-

the-art methodologies and practices 

embedded into socio-cultural 

interplay, where their own language 

and culture are also appreciated.  

 

 
 

Two of these LPs are selected for 

you to use to promote civic 

competences along with language 

learning in your classrooms.  

 

LP10: Open learning environment: 

I learn inside and outside the 

school 

 

By using this LP, as a language 

teacher you can ask the participants 

to gather information in the host-

language about the main executive 

bodies of the community they live in 

and their most important roles and 

responsibilities, e.g. municipality, 
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mayor, youth council. After they 

gather this information, you should 

indicate that they should correlate 

these executive bodies with more 

abstract ideas pertaining to civic 

engagement such as democracy, 

citizenship, participation etc. The aim 

of this activity is to actively engage 

the migrant learners with the local 

structures of the community they live 

in and enhance the concept of self-

directed learning. By exploring these 

public bodies, they will get a bigger 

picture of the political structures they 

currently participate in and learn 

useful vocabulary that might be 

useful in their everyday interactions 

with state authorities. A follow-up of 

this activity could be to learn about 

state-wide bodies of governance as 

well as European-wide political 

bodies, instruments and concepts.  

 
 

LP8: Using it in language learning: 

digital storytelling 

 

By using the LP, as a language 

teacher you can ask the migrant 

learners to take a short video based 

on selected general topics that you 

should indicate such as participation, 

civil rights, responsibility, autonomy 

etc. These abstract concepts, 

although they might not seem easy 

at first to handle, will give you the 

opportunity to engage the migrant 

learners into a dialogue about 

citizenship and to equip them with 

civic competences and skills. You 

should keep in mind that it is 

important to tell the students that 

they are free to relate their videos to 

experiences they had in their country 

of origin and/or to experiences they 

had in the host country. A useful tip 

is to indicate them to engage with 

local sites (e.g. standing outside the 

House of Representatives while 

talking about how they experience 

democracy in host country) in this 

videoing experience. The aim is for 

migrants to get a deeper 

understanding of these abstract 

concepts and relate them to their 

own experiences. 

 

Other activities that could be used 

are the following: 

 

Role play is an interesting activity for 

you as a language teacher to engage 

your migrant students and actively 

participate in the whole classroom 

experience. This activity should take 

place during the course of 3-5 

weeks. All students will be assigned 
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different roles and portray the 

members of a community council. 

They will be involved in meetings 

with different stakeholders; will 

partake in decision-making 

processes; and will analyze current 

events and issues they supposedly 

face as a community. You could act 

as facilitator during the whole 

experience and intervene as less as 

possible and only when it’s 

necessary to discuss in length some 

unknown concepts.  

 

This activity highlights learning by 

doing and adopts a more hands-on 

approach through experience and 

observation, making what is being 

learnt more relevant to migrants’ 

everyday lives and subjective 

experiences, hence, more interesting 

for them. It also aims to develop civic 

skills such as representation, 

mediation and participation; it aims to 

educate migrant learners in group 

management and representation 

skills; to encourage active 

participation in community bodies at 

all levels; and to render migrants as 

autonomous as possible.  

 
 

When abroad becomes home is an 

interesting activity that could foster 

the participation of all migrant 

learners in the classroom. As a 

language teacher you should create 

some learning plans with themes that 

are of interest to the everyday lives 

of your students. For example, you 

could introduce the following themes: 

- the host-language; - Getting to 

know the administrative unit; - Host 

country – social country; - 

Employment; - My child goes to 

school; - My culture and your culture. 

Together you can visit your 

community’s Administrative Unit (e.g. 

municipality), some social work 

centres, the Employment Service of 

the host country and some other 

institutions. You can also teach them 

how to fill in certain forms and visit 

together some cultural sites, as well 

as to get acquainted with their role at 

school as parents and learn how to 

help their children at school etc.   

Another activity could be a simulation 

of a voting campaign and 

experience. You as the language 

teacher could develop and deliver 

some voter education relevant to the 

national as well as European context. 

Basic non-party political information 

on voting could be provided in a fun 

and interactive way stressing out the 

importance of active participation and 

civic opinion. Also, voting FAQs 

could be provided, answering 
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questions relating to voting rights, 

why one should vote, how to vote 

and where to vote. This could be 

combined with the “Electioneering” 

and “To vote or not to vote” activities 

from Compass, the manual for 

Human Rights Education with Young 

People; you can find the full activities 

in the following links:  

 

https://www.coe.int/en/web/compass/

electioneering;    

 

https://www.coe.int/en/web/compass/

to-vote-or-not-to-vote- 

 

“A mosque in Sleepyville” is an 

interactive activity taken from 

Compass, the manual for Human 

Rights Education with Young People. 

The activity explores a dispute over 

the building of a new mosque in a 

traditionally Christian area through 

the simulation of a town council 

meeting. You can easily adapt the 

activity to your classroom population 

and facilitate the activity in the 

course of 2 lessons. The overall aim 

is to experience real conflicts that 

can arise in meeting the needs of 

diverse communities; to explore the 

right to freedom of religion and belief; 

and to develop skills of debate and 

analysis. You can find the full activity 

to the following link:  

 

https://www.coe.int/en/web/compass/

a-mosque-in-sleepyville  

 

“Fighters for Rights” is again an 

interactive activity taken from 

Compass, the manual for Human 

Rights Education with Young People. 

The activity uses information cards to 

stimulate interest in human rights 

heroes and heroines. You could 

include national, European and 

international 20th-21st century 

heroes/heroines who fought for 

social justice, civic rights, human 

rights, gender equality etc.  

 

 
 

The migrant learners will be able to 

talk about some of the individuals 

who have fought for human rights in 

different countries and to develop 

civic competences and to promote 

respect, responsibility and curiosity 

about human rights. You can find the 

full activity to the following link:  

 

https://www.coe.int/en/web/compass/

fighters-for-rights   

https://www.coe.int/en/web/compass/electioneering
https://www.coe.int/en/web/compass/electioneering
https://www.coe.int/en/web/compass/to-vote-or-not-to-vote-
https://www.coe.int/en/web/compass/to-vote-or-not-to-vote-
https://www.coe.int/en/web/compass/a-mosque-in-sleepyville
https://www.coe.int/en/web/compass/a-mosque-in-sleepyville
https://www.coe.int/en/web/compass/fighters-for-rights
https://www.coe.int/en/web/compass/fighters-for-rights
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You can further explore activities that 

you could introduce to your students 

to combine the development of civic 

competences along with language 

acquisition in the following link:  

 

https://www.coe.int/en/web/compass/

citizenship-and-participation   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.coe.int/en/web/compass/citizenship-and-participation
https://www.coe.int/en/web/compass/citizenship-and-participation
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CONCLUSIONS 

 

These Conclusions are in the form of few tips and recommendations for you, as a 

host country language teacher/trainer. Everything else will be left to your own 

intuition, to your own further research and experimentation. Lingua+ has just 

given an example of holistic approach more in tune with the needs of our time. 

There is so much to build on it!   

Through Lingua+ we have seen together that a language teacher for migrants 

has a vital role for the integration of individuals who may have a better life for 

themselves and for their family, and have the potential to enrich our native 

culture, communities and society at large. 

Our role as educator is far broader than just transferring vocabulary and 

grammar.  

We can become agents for change towards a fairer, happier, heathier society 

and we may be ready for more real, creative, enhanced, enriching, 

compassionate, significant interplay in the classroom. A class in fact becomes a 

small community where everyone’s identity is safe and all may feel wonder in a 

constructive intercultural dialogue. 

Here are conclusive suggestions and tips: 

 Be creative. We may experiment in our lessons with anything we deal with 

in real life: shopping, food, walking, singing, getting a medical treatment… 

 Spend time to understand the specific language learning needs of your 

learners. This will allow you to create really useful lessons. The time you 

spend on this task is never wasted. They have the right to use language 

that is appropriate for their needs. By definition the host country language 

will never be their native language, therefore we should measure their 

language acquisition in terms of their success in understanding and 

communicating within the areas of their needs, not just measuring how 

close is their acquired language towards the native one.  

 Try to see the world through your learners’ eyes. Never take for granted 

what you think it is their vision of it. 
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 If you see no progress in their language learning, don’t assume that they’re 

not interested nor motivated. They may have painful thoughts, memories 

and traumas that cannot allow them to be open and fresh learners. 

 Experiment with Lingua+ Learning Paths and try to add new parts out of 

your own creativity and experience. You may want to take note of them in 

the Lingua+ mobile app by using this as your note book. 

 Try to meet other teachers interested in innovative approaches and 

deepen with them how to improve your lessons. Be in contact with the 

Lingua+ project partners, if you wish to share and ask for any further 

information, developments and courses. 

 Always remember that respectful and compassionate human relationships 

come first, before any subject of the curriculum, and they are the perfect 

fertile ground to provide and build language knowledge. 

 Show your learners enthusiasm for your own language, and for any 

language.  Tell them about the etymology of some words and show your 

curiosity towards their own native language/s. 

 Consider that your learners may be multilingual, for instance migrants from 

Africa or from India may be users of even 10 languages and more. They 

may be naturally inclined to codeswitch and translation. Build on that.   

 Allow their own languages to be part of the lessons.   

 Be an active, deep listener!   
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