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Welcome to Unit 2 of the Lingua+ Online Teacher Training Course!
Dear teacher, social operator, activist, dear friend,
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This learning material has been prepared for you by the interdisciplinary team of FORLILPSI-UNIFI (Department of Education,
Psychology, Languages and Intercultural Studies of the University of Firenze) in collaboration with Lingua+ partners. It is the result of
a interdisciplinary approach to learning that includes pedagogy, sociology, anthropology, psychology and economics.

INTRODUCTION and AIMS:

LEARNING OUTCOMES:

We will look into adult education from the perspective of
andragogy (from ancient Greek: leading adults) and will
inquire on how teaching to adults as well as learning as an
adult. This unit offers a theoretic and methodological
approach that puts the adult at the very centre of the
learning process, providing tools and setting adapted to
his/her different needs and aspirations. It will also refer to
the most recent ground breaking reflections on “the future
of education”.

On successful completion of this training unit,
you will be able to:
- Understand the main differences between
pedagogy and andragogy in terms of theory
and applied methodology
- Reflect on your understanding on
migration/human mobility as an
opportunity for community development,
rather than a problem to be solved.
- Recognize education and training as the
basis for lifelong learning that lead to social
justice, integration and European and non
European people’s thriving
Learn how to play an active role in local
educational network as an advocate for
change

Indeed, migrants are adults with needs, but as well many
resources, that are to be taken into due consideration when
planning their learning experience and defining their learning
paths toward successful integration.
We will share with you the main finding of research on adult
education and how you can apply it when teaching the host
language to your migrant students and well beyond it!

What kind of innovation in Lingua Plus Strategy?
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Since this is an introductory unit, we want to start sharing with
you the Lingua Plus added value in language learning, and its
main innovation. We have defined it:
“inclusive language learning process”
Reasoning on its antithesis, “exclusive language learning” refers
to top down teaching, 100% led by the teacher, limited to the
classroom and with a frontal didactic (one to many), in a totally
unbalanced power relation and that does not take into
consideration the previous knowledge, skills and attitudes of the
learner.
Quoting worldly renown Paulo Freire inclusive learning
contribute to the “liberation” of potentialities and capability both
of the learner and the teacher.
This includes:
- Putting into critical discussion the power relations between learner and teacher in favour of collaborative, transformative learning
processes.
- Consider the learning setting in the widest possible way, as an open learning environment (lifewide and life long learning, we
learn everywhere and at every moment of our life)
- Recognize the importance of advocacy and networking with local stakeholders in order to involve the community in providing a
learning environment, with its innovating potentialities for all (not only for migrants, but for autochthones as well)
- Learn by doing and trial by error

What do we consider as social and educational
innovation?
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According to Stanford Business University, “Social innovation is
the process of developing and deploying effective solutions to
challenging and often systemic social and environmental
issues in support of social progress.”
Mainstream idea of innovation has also a strong technological
and digital dimension: it is innovative when it develops new
tech frameworks and tools.
We expand the definition of innovation thanks to a pedagogical
approach: it should not only be about “new” social products or
processes, but should also develop research, training,
advocacy and community building, applied to old and new
societal problems.
Since human mobility and integration into host countries are a
contemporary systemic challenge we see inclusive learning as
an innovative way to offer thriving paths to migrants.
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How did we build the concept of inclusive language learning?
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Lingua+ has successfully piloted an innovative
approach based on existing scientific literature,
lessons learnt collected on the field and from the
direct experience of partners.

Lingua+ logical framework

It created 15 innovative learning paths that took
into consideration some key aspects of social
and educational innovation:
- Learner centred approach
- Recognition of previous knowledge and skills
- Digital technologies
- Community engagement
- Collaboration public/private stakeholders
- Intergenerational learning
- Cultural Heritages
- All forms of arts as didactic tools
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What key challenges for migrant Adult learners?
UNIT 1
UNIT 2
UNIT 3
UNIT 4
UNIT 5

Transnational migration, also called human
mobility, poses challenges for adult
education, since a large part of migrants are
young adults, with very different incoming
levels of education.
According to UN, 258 millions people live
outside of their home country, of which 70
are displaced by wars, persecution or
climate change.
Local language learning is considered as a
key instrument (a conditio sine qua non) and
strategy for integration and inclusion in host
countries.
It is the start of the journey. But it is not in
itself sufficient and needs to be expanded to
the mentioned concept of “inclusive
learning” .

Principles of Adult learning. What is Andragogy vs
Pedagogy?
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Andragogy is the discipline that studies the
particular way adults learn, and how to
motivate and teach them in a meaningful
way. It entails comprehension, organization
and synthesis of knowledge and skills rather
than using only memory. Contents become
secondary, compared to the centrality of the
adult learner.
While pedagogy has a special focus on
children and formal learning (School,
University) andragogy inquires non formal
and informal learning, including at the
workplace or in civil society activisms,
culture and arts, sports and leisure, etc. It is
applied in vocational training for adults and
we suggest to experiment its principles in
migrant second language learning.
Nowadays pedagogy also share approaches
and principles with andragogy since it is
evident by research and practice that is no
longer possible to maintain a top down
education system, uniquely led by the
teacher
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The synthesis map of Pedagogy vs Andragogy
(based on Knowles)
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?

Five Principles of Adult learning (M. Knowles)
1.

Self-Concept
As a person matures his/her self concept
moves from one of being a dependent
personality toward one of being a selfdirected human being.

2.

Adult Learner Experience
As a person matures he/she accumulates a
growing reservoir of experience that becomes
an increasing resource for learning.

3.

Readiness to Learn
As a person matures his/her readiness to learn
becomes oriented increasingly to the
developmental tasks of his/her social roles.

4.

Orientation to Learning
As a person matures his/her time perspective
changes from one of postponed application of
knowledge to immediacy of application. As a
result his/her orientation toward learning
shifts from one of subject- centeredness to
one of problem centeredness.

5.

Motivation to Learn
All the above represents the basis to create
motivation-based, and not top down, learning
environments

UNIT 1
UNIT 2
UNIT 3
UNIT 4
UNIT 5

Principles of Adult learning in a picture
UNIT 1
UNIT 2
UNIT 3
UNIT 4
UNIT 5
Adults need a meaningful motivation
Theory and abstraction are not enough
Adults learn when they face a challenge and need a solution
Immediate action is key to apply what they have learnt and retain lessons learnt

Challenge based learning
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Learning happens in order to positively respond to a
meaningful challenge, felt as such by the learner
him/herself.
Adults do not learn “contents”, but rather “solutions to
problems”.
It is self directed as well as collaborative learning since the
adult should take lead in the process and cannot abstain
from collaborating with others.
It cannot happen but in a open learning environment.
How does it develop? This is a scheme proposed by The
Challenge Institute
1) Engage: taking responsibility in participating, posing the
right generative questions, the learner moves from an
abstract idea to a concrete and actionable challenge.
2) Inquiry – The learner collect and analyse any useful
information, that add to the contents and depths of the
learning experience together with create new relations
with witnesses and informers
3) Act – Learner formulate possible solutions that are
based on research and should be experimented and
evaluated.

https://cbl.digitalpromise.org/stories/
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Adult education policies and practices
can be implicated (often complicated) in
the (re) production of the dominant
social and cultural order.

UNIT 3

This is why we have to reflect on the
very framework where education takes
place and set some guiding, generative
questions such as:

UNIT 4

◦ Inclusion/integration into what?

UNIT 5

◦ To what extent should institutions such
as education adapt and change to
accommodate the multifaceted
challenges resulting from transnational
migration?

The flow of transnational migration is also a
manifestation of growing global inequalities and the
scale of humanitarian crises in the 21st century
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Integration and inclusion strategies
often implicitly assume a deficit model
in which migrants require intervention
in order to be included or integrated,
while the Institutions and broader
society remains largely unchanged.
If the dichotomy between “migrant”
and “autochthone” is maintained in
education system there is no space for
innovative learning, where both sides
are mutually transformed.
The solution is not a sum, but a deep
change of the way we, ALL, teach and
learn.

Migrants

No
change
in society
Society

Migrants and
locals getting to
know each
other and
learning new
perspectives

Transformed
Society,
culturally
intelligent
citizens

The learning environment enhancing inclusive language learning 3
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We propose integration as a two-way
process involving mutual
accommodation and change on the
part of both the migrant and host
society, with particular attention also
to the transformations at the level of
institutions such as Schools or other
formal and non formal education
agencies, including vocational
training and the labour market.
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When power relations between
teacher and learner are put into
discussion, new learning
methodologies impact the whole
society.

Change in
society

Innovation
in
education

Principles of Adult learning in an Open Learning Environment
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Principles of adult education/learning are a framework to innovative ‘intercultural’
and inclusive learning, that highlights the importance of cultural dialogue and
exchange in pedagogical practices. It opens new educational arenas that challenge
fixed, traditional understanding of separated national and cultural groups. Learning
happens everywhere and all the time. It can start in the classroom, where migrants
have the chance to meet but need to continue outside the school wall.
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Classrooms as
‘contact zones’

Open learning
space for
learning together

What are Open Learning Environments (OLE)? How do they apply to language
learning?
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1) OLEs take form well beyond the classroom: learning
happens everywhere, at anytime and with the widest
variety of actors (teachers, citizens, activists, social
operators, professionals, private businessmen, etc.)
2) OLEs entails self-directed, challenge based learning
that contributes to learner’s autonomy and leadership.
The teacher becomes a facilitator of new knowledge
and skills and the learner acquires a protagonist role in
choosing what matters and is significant for him/her.
3) OLEs are based on the idea of learning by doing, and
by reflecting on what you do: concrete experiences
involving authentic problems are the arena for
experimentation and trial by errors.
4) OLEs open minds: they promote divergent and
lateral thinking and multiple perspectives on
challenging issues
5) OLEs is a social innovation because it creates new
forms of relations and new products for successful
learning.

Collaborative research (on the teacher’s side)
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A teacher/learning facilitator should also
be seen as a curious researcher. This is
why he/she has to feel part of an
international research community that
collaboratively works together to advance
scientific knowledge and improve quality
of life of human beings.
Collaborative research is based on:
- Common challenges felt as key for
society
- Variety of perspectives and
experiences
- Multi-stakeholders (public, private,
universities) and whenever possible
inclusion of beneficiaries
- Mixed methods (qualitative and
quantitative)
- Communication and dissemination of
results to the whole society.

Cultural intelligence (both for teachers and for learners)
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The concept of cultural intelligence or Cultural
Quotient (CQ) has been adapted to business,
education, government and academic
research.
Cultural intelligence, as opposed to IQ
(Intelligent Quotient) or EQ (refering to
Goleman’s Emotional Intelligence) can be
defined as the capability to relate and work
effectively across cultures. It the capacity to
cross bridges between own culture and
others’.
In our proposal of inclusive language learning
it is a skill needed both by the
teacher/facilitator (who has to listen and
understand the learners’ needs and aspiration)
and the learner (who has to be curious and to
adapt to the host culture).
NB In order to be culturally intelligent you
have to be aware of your identity first!

Cultural intelligence. A TED to reflect on a skill for the future
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Cultural intelligence: the competitive edge for leaders | Julia Middleton | TEDxEastEnd
https://www.youtube.com/watch?v=izeiRjUMau4

Advocating for inclusive learning
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What is advocacy?
It is an activity by an individual or group that aims to
influence decisions and attitudes within political,
economic, and social systems and institutions. It often
means speaking on behalf of someone who cannot speak
(or be listened) by him/herself.
The teacher can also be an advocate at the local level. In
particular he/she should:
• Explore benefits and barriers to introduce self-advocacy
and assertiveness to learners
• Learn how to support the students in understanding
their challenges as migrant citizens in the host
community.
• Recommend approaches that support student
motivation/determination and involve the local
environment.
• Highlight the importance of all citizens’ involvement in
a collaborative and welcoming environment.
• Collect the names of organizations and a list of websites
that provide information about migrants’ rights and
duties (mapping stakeholders)

Which impact on migrants?
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Inclusive language learning should contribute to a
higher:
◦ Self-efficacy
◦ Attitude to self directed and autonomous learning
◦ Sense making of the migration experience
◦ Motivation to learn a second language
◦ Language skills in different sectors (beyond
grammar and vocabulary)
◦ Knowledge and understanding of host culture
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◦ Knowledge and understanding of own culture
◦ Sense of hope for the future

Which impact on teachers?Learning
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Inclusive language learning should contribute
to develop teachers’ skills in order to:
◦ include innovative non-formal education
methods
◦ see participants as resources and not only
as recipients to transmit contents to
◦ get to know and value local resources
◦ create and consolidate networks for new
and effective learning space and future
collaborations

outcomes

Conclusions. Open teaching – learning practices
How can we apply the above mentioned principles in our community? Which strategies and
which settings?
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Let’s resume! Teachers/learning facilitators should work toward
◦ Putting the adult learner and its motivation at the centre of the learning process

UNIT 2

◦ Creating open learning environments, going out of the School premises
◦ Developing collaborative action research with public and private stakeholders

UNIT 3

◦ Feeding local networking with positive experiences and storytelling

UNIT 4
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Mapping

Building

Cooperating

Learning

Conclusions. From where do we start the journey?
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◦ Out of the classroom: local territory is a learning
space
◦ Not only formal education activities
◦ Starting from a real problem (employment,
cultural understanding, mobility, health needs,
etc.)

UNIT 3

◦ Exploit learning potential of participants,
collecting their storytelling

UNIT 4

◦ Direct experience of use of language in different
context

UNIT 5

◦ Learning from each other
◦ Compare culture and local knowledge
◦ Self-evaluation processes

An example from Italy
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Learning Paths developed in Italy are
based on the following principles:
◦ Know yourself, the others and the
local territory
◦ Learning by doing

UNIT 4

◦ Teacher as facilitator and advocate
◦ Get out of the classroom

UNIT 5

◦ Learning by networking
◦ Everybody learns and transforms
him/herself

An example of role play
Get to know and networking with the local territory is the
key to a successful open learning environment.
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Please imagine a programme in your own locality with at
least 6 local players in the:
- Local governance and social service network
- Labour Market
- Education system (School, University, Vocational
Training, etc.)
- Civil Society (Associations, Social Enterprises, Churches,
etc.)
- Cultural sector (Museums, Theatre, Cinema, etc.)
- Sport and Leisure

UNIT 5

- Other
And answer the following questions:
- How would you contact them?
- What would you do to prepare learners?
- What would you do to prepare hosts?
- What key thematic would you face together?

Summary

UNIT 5

You have now completed Unit 1. Here is a summary of the
basic points that we would like you to retain:
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Adult learning principles are at the basis of inclusive language
learning.
Andragogy differs from pedagogy since it makes the adult
learner protagonist of the learning experience.
Adult learn if they are motivated to do so: challenge based
learning include skills development such as problem solving
and helps the learner to shift from abstract ideas to concrete
action for change.
Open learning environments open the doors of schools and
make the whole community a learning place.
A teacher/learning facilitator should master skills and attitude
like cultural intelligence and also act as a curious researcher
and a local advocate.
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What have I learnt? Self evaluation
UNIT 1

UNIT 5

You have now completed Unit 1. Here is a list of key concepts
that we would ask you to comment in order to self evaluate
your learning process. We do not give you multiple answers
questions since they are not consistent with the andragogyc
approach wee have defended so far.

UNIT 2
UNIT 3
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UNIT 5

What are the main differences between content-based and
learner-centered learning?
Why is it important to recognize and value everyone’s cultural
heritage?
How developed is your cultural intelligence? Please give
examples
28
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